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ALIGN guidelines (from page 30) – STEPS in the alignment process, design, redesign and SER process 

 

8.1 Developing a study programme and writing a study 

programme document 
 

The academic’s or teacher’s challenge is to present his/her subject to a new cohort of learners 

so that they will be excited and engaged by the field - this has been at the centre of 

academia for centuries. Today, amongst other things, this involves the writing of a study 

programme with well-articulated learning outcomes so that it can be verified to meet 

national and international standards, and to be a high quality learning experience for 

students. 

 

Designing a programme has many critical elements, and a detailed programme proposal can 

only be established following detailed reflection and analysis such as proposed in step 2, the 

self-evaluation of a proposed study programme against explicit, elaborated criteria, following 

stakeholder consultation, data collection and an environmental analysis.  However prior to 

this some outline matters may be considered. 

 
 

 

 

 

1 In establishing the qualification, or reassessing one already established, consider what the 
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learners are expected to have achieved at the end of their studies in the context of … 

 
 

 
 

 

 

 
 

2 Consider … 

 

 

 

 

Competences, Learning outcomes 

Bologna, Dublin-descriptors, EQF, Legislation 

Competences of the work field 

Specific competences of the university 

 

Competences deducted by comparison with 

peers of the EU, US 

Chosen competences by students 

 
 
 
 

3: Look at the modules that constitute the programme and suggest the relationship 

between them.  

 

4: For establishing Learning Outcomes consider: 
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Mission/Vision 

of the HEI 

Programme 

objectives 

Intended Learning outcomes 

on the programme level 

Intended learning outcomes on the 

module Level 
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5: Look at assessment models and options. 

 

 

6: Consider the mapping of the assessment to the module/unit and programme learning 

outcomes.  

 

 

7: Consider staff competencies required; whether the programme is online, by distance, etc.; 

what equipment/resources are required; how much time is required. 
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8.2 A Self-evaluation 
In higher education quality management, a self-evaluation is process of systematic and 

critical self-analysis leading to judgments and/or recommendations regarding the quality of 

either an institution or a study programme. This guideline is looking at study programme 

evaluation. Self-evaluation is basically a collective reflection providing an opportunity for 

quality enhancement. The resulting report further serves as a provider of information for a 

review team, an external peer-review panel appointed to conduct an independent, external 

evaluation. 

 

The self-evaluation of a study programme is typically conducted by the academic owners of 

the study programme with support from quality management staff. It involves the systematic 

collection of administrative data, the questioning of students and graduates, and the holding 

of moderated interviews with lecturers and students; the constructive analysis (not 

description or restatement) of the information collated in light of specific set criteria for the 

approval (alignment of learning outcomes) of a study programme; resulting in two outputs: 

 A written report encapsulating the findings and improvement recommendations, in 

order to make a statement about quality. 

  Complemented by a Study Programme Handbook/Study Programme Document 

 

The key components to enable the development of an effective self-evaluation process are: 
 

1) the setting of criteria (each criterion has an intent, a requirement to be met) – this 

must be done by the HEI (see sections 8.2.1 and 8.2.2 for suggestions). What is the 

purpose of the evaluation – what key questions is the evaluation seeking to answer? 

2) Identifying the relevant information/data which needs to be collected to ensure 

the criteria can be effectively responded to, and the optimum mechanisms for 

collecting it 

3) Identifying the relevant stakeholders and how they should be consulted and their 

feedback incorporated into effectively responding to the criteria 

4) Establishing standards by which it can be demonstrated the intents are minimally 

met 

5) agreeing the participants in the processes and their roles 

6) establishing what judgements and decisions can be made and what evidence is 

required to support these 

7) revising according to feedback received 

8) finally preparing results in clear and agreed formats (Self-Study Report and Proposed 

Study Programme Handbook) 



ALIGN guidelines (from page 30) – STEPS in the alignment process, design, redesign and SER process 

                                                                                                                                                                Page 6 of 18 

 

8.2.1 Criteria for the Design & Approval of a study programme (embedding the 

alignment of Learning Outcomes)
 
– To be used during the Self-Evaluation 

Hereunder are suggested broad criteria for the approval of a study programme (including 

the alignment of learning outcomes). They are followed in the next section by detailed 

questions to aid in their development.  Each HEI or EQA may wish to adopt these or a 

version of them to assist in developing or amending current local processes. 

 

A deep understanding of these criteria will enable the academic and his/her quality 

management colleagues to develop a study programme with clear standards, an 

effective learning environment.  They should be used in: 

 the development of a study programme 

 the self-evaluation 

 the internal evaluation 

 the external evaluation 
 

 
 

8.2.2 Converting the Criteria for the Design & Approval of a Study programme 

(embedding the Alignment of Learning Outcomes) into Self-Evaluation Questions 

 

In order to address the criteria in a self-evaluation of a study programme one must 

consider many concepts and details underpinning the overarching criteria statements. A 

sample set of questions that one might pose to oneself, or that an external panel may 

pose, to assess one’s compliance with these are presented. A self-evaluation should 

critically answer the questions asked.  The answers can be in the Report and/or the 

Study Programme Handbook. 

 

To map or align a study programme to a Framework (or the Dublin Descriptors) it is 

necessary to know ‘where learners start’ and ‘where they get to’. To test if one is addressing 

these alignment criteria ask, and answer with evidence for answers: 

 
 

1.1 Is there evidence that the minimum intended study programme learning outcomes 

are consistent with any applicable subject/field standard and any relevant National 

Qualifications Framework, or in the absence of a NFQ the Dublin Descriptors? 

 

1.2 Do the intended learning outcomes of the study programme correspond with 

the descriptions of Bachelor/Master level in the NQF or in the Dublin 

Descriptors? 

 

1.3 Are the entry requirements for this study programme clear and in keeping with 

national norms? 

 

1.4 Since awards standards are cumulative, can it be clearly demonstrated that the 

study programme’s prerequisite learning specification includes the knowledge, 
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skill and competence specified at lower Framework levels? 

 

1.5 Do the intended learning outcomes emphasise profound learning outcomes much 

more than transient learning outcomes?  
1.6 Do the intended learning outcomes correspond with national legislation 

and international recommendations? 

 

1.7 Have the study programme, module/unit and programme unit learning outcomes 

have been specified describing what a student will know and be able to do at the 

end of the module/unit or of a unit? 

 

1.8 Are the intended learning outcomes appropriate to the intended professional 

field (work field) of a graduate of this study programme? 

 

1.9 Do the study programme learning outcomes correspond appropriately to the 

type (academic, vocational, professional) of qualification and the demands 

specific for the domain? 

 

1.10 Do the learning outcomes of the study programme correspond with the 

requirements set by professional colleagues, both nationally and internationally, 

and by members of the relevant domain’s community of practice? 

 

1.11 Do the learning outcomes correspond with the needs of a beginning professional in 

the particular discipline? 

 

Remembering that a study programme is a process which takes place in a particular 

environment and in a particular context, ask, and answer with evidence: 

 

2.1 Has careful attention been paid to curriculum and study programme design and content? 

 

2.2 Are the learning outcomes at study programme level underpinned by learning outcomes 

at module/unit level or programme unit level? 

 

2.3 Has the study programme been developed so that the study programme learning 

outcomes are visibly mapped to specific modules or programme units. 

 

2.4 What evidence is there that the target/prospective learners may achieve the intended 

study programme learning outcomes? 

 

2.5 Is the study programme’s strategy for enabling learners to move from the minimum 

access standard to the minimum intended study programme learning outcome explicit, 

realistic and viable? 

 

2.6 Are the study programme’s content and learning environment appropriate to the study 

programme’s intended learning outcomes? Specifically 
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(a) Are the study programme’s staff (assessors, teachers, etc.) as a group competent 

to enable learners to develop (achieve) the intended study programme learning 

outcomes and to assess learners’ achievements and expert in their respective 

disciplines? 

(b) Are the staff members who are to provide both academic and administrative 

support for the provision of this study programme familiar with any national 

standards? 

(c) What training/induction has been provided for these staff members? 

(d) What are their precise roles and responsibilities? 

(e) Are the nominated persons competent to fulfil their roles? 

(f) Is the study programme’s learning environment (physical, social, and intellectual 

and recognising that the environment may be virtual) 

 and its resources, such as libraries and online databases and physical 

resources, such as laboratories, equipment, study areas and studios; 

 and human resources, such as tutors, counsellors, advisors and peers where 

applicable 

 and other supports 

consistent with the intended study programme learning outcomes? 
 

(g) How are learners represented and how is feedback obtained? 

 

(h) Is the study programme content including reading lists, lecture notes, and any 

other material used by the study programme appropriate? 

 

(i) Does the study programme make reasonable accommodation for people with 

disabilities? 

  

2.7 Does the study programme involve authentic learning opportunities to enable the 

achievement of the intended study programme learning outcomes? 

 

2.8 Is the study programme to be provided in a way that its intended learning outcomes can 

be reliably and efficiently attained by the learners? 

 

2.9 Is it reasonable to expect that all learners who are judged qualified to access this 

particular study programme should be able to graduate from it subject to their making a 

reasonable effort and complying with the study programme’s conditions? 

 

2.10 In the case of a modular study programme the pool of modules and learning 

pathway constraints should be explicit and appropriate in light of the intended study 

programme learning outcomes. Are there effective guidance services for learners on 

the selection of appropriate learning pathways? 

 

2.11 Does the study programme compare well against benchmarks (where appropriate)? 
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2.12 Has clear information been prepared for students on the intended learning outcomes 

of all modules, content, study and learning methodology, assessment, credits, 

learning materials, etc. presented in a clear study programme handbook (see model 

provided) or ECTS module/units’ description files? 

 

2.13 Is the proposed information about the study programme as well as its procedures 

consistent with national policies? 

 

2.14 Is there clear information about career opportunities arising from the study 

programme? (E.g. The presentation of the study programme should not lead learners 

to presume that successful completion of the study programme will entitle them to 

enter a particular profession or progress to another study programme unless this is 

actually the case. If, for example, the study programme is designed to meet the 

educational requirements of a regulated profession or recognised professional body 

this should be stated explicitly.) 

 

2.15 Are the study programme’s use of ECTS or other Credit systems and provisions for 

recognition of prior learning consistent with any national policy on these areas? 

 

2.16 Does the study programme meet genuine education and training needs? 

(a) Does the HEI have evidence that the study programme meets the proposed target 

learners’ education and training needs? 

(b) Is the study programme as a process and the intended study programme learning 

outcomes adequately informed by the views of appropriate stakeholders such as 

learners, graduates, lecturers, employers, relevant advisory bodies, social and 

community representatives? 

(c) What research has been conducted for the provision of this study programme 

in the area in which it is to be provided? 

(d) Can the HEI demonstrate that the proposed study programme 

compares favourably with other programmes already in place? 

(e) Where the HEI is either part of the public service or its study programme is 

publicly funded, can it demonstrate that in developing the study programme 

it has given due regard to relevant public policy? 

 

2.17 Is the study programme viable? 

(a) Does the HEI have a viable delivery/business-plan for study programme? 

(This is important for several reasons. For example if the study programme 

assumes a certain cohort size it may not function as planned if either 

insufficient or excessive numbers are recruited.) 

(b) Does the HEI have satisfactory contingency arrangements for adapting to 

changing circumstances or coping with failure of the study programme 

(having due regard for the interests of learners)? 

(c) Is the study programme consistent with the provider’s mission and strategy? 
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2.18 Has the mode of learning – distance, electronic, part-time, full-time, blended, 

etc. been clearly stated and is it appropriate to the cohort of intended 

participants and the intended learning outcomes. 

 

2.19 Is there recognition within the study programme team that a different mode 

of provision constitutes a different study programme, and each type of 

provision is unique? 

2.20 Has a study programme assessment strategy been provided for the study 

programme as a whole and module/unit assessment strategies for each of its 

constituent modules? 

 

2.21 Are the study programme and module/unit assessment strategies (for both 

formative and summative assessment) both clear and appropriate? Do they 

provide for the verification of the attainment of the intended learning 

outcomes? 

2.22 Are all the study programme and module/units intended learning 

outcomes capable of being assessed? 

 

2.23 Are all assessments fair, valid, reliable and transparent? Does the assessment design 

process ensure valid assessment of the intended learning outcomes? 

 

2.24 Are assessment decisions in relation to design, development and variety made within 

a study programme context and focused on study programme learning outcomes? 

 

2.25 Is assessment for learning given emphasis in relation to assessment of learning? 

 

2.26 Can the assessment satisfactorily verify whether the students have realised the 

learning outcomes of the components of the curriculum in a way that is insightful for 

students? 

 

2.27 In respect of a master’s study programme, is there a thesis in which the student 

shows analytical capacity or an independent problem-solving capacity at academic 

level? 

 

2.28 Are the study programme’s procedures for assessment of learners consistent with any 

institutional or national assessment regulations? 

 

2.29 What arrangements are in place for External Examiners, where this model of 

monitoring is utilised, and what other mechanism is in place to monitor and review 

the maintenance of study programme standards? 

 

2.30 Are you confident that assessment tasks demand high standards of learning? 
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2.31 Is assessment and feedback planned within and across programmes to ensure 

appropriate student preparation and practice before summative assessment takes 

place? 

 

2.32 Is there an emphasis on assessment for learning over systems focused on marks, 

grades and reliability? 

 

2.33 Is it evident in the study programme design that there understanding of the 

limitations of explicit assessment standards? 

 

2.34 Are students encouraged to participate in disciplinary communities? 

 
2.35 Is there an emphasis on building students’ assessment literacy through a learning 

process in which they internalise, apply and reflect on assessment standards? 

 

 

2.36 Do local disciplinary communities play a role in facilitating collaboration about 

assessment standards? 

 

2.37 Are there appropriate student representation opportunities and student 

feed-back opportunities? Where the study programme is being provided in more than 

one location including another jurisdiction how is this managed? 

 

2.38 Have the specific needs of different modes of provision and types of higher 

education been considered, e.g. distance, part-time, online, professional, 

vocational, academic, etc. 

 

 

 

8.2.2 Collecting Relevant Data for the Self-Study 

In light of the criteria for the design and approval of a study programme (above) it is clear 

that a HEI will need to collect and analyse certain data. A critical feature of this exercise is the 

wise choice of WHAT data. What is required to answer the questions posed. This may vary 

depending on the nature of the HEI and the proposed programme, but typically would 

include amongst other things: 

 

 Student Statistics 

o Entry numbers 

o Graduating numbers 

o Employment status 

o Level of performance 
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o Persistence levels 

 Funding 

o Fee levels 

o Funding available 

o Fee payment levels 

 Data on Comparative Programmes or Institutions 

o Number of similar programmes – regionally, nationally, internationally 

o Number of applicants to/graduates of similar programmes 

 Employment opportunities for graduates of this type of programme 

  

8.2.4 Consulting with stakeholders and considering institutional mission and other 

environmental issues 

Every new programme has to be planned and delivered within many (often competing and 

changing) contexts --- intellectual, professional, financial, institutional, national. The planning 

team seldom exercises any great influence on many (if any) of these domains. Yet we cannot 

ignore them: they are very likely to affect the success of the programme in many different 

ways. It makes sense to do everything possible to optimise the environments in which our 

degree programmes can be nurtured. One way of thinking about this is to undertake a 

‘stakeholder analysis’, and to repeat this kind of exercise as often as is needed.  

 

Here are some of the questions to be asked during engagement with key stakeholders: 

 
1. Within the HEIs 

Will there be the managerial and administrative support needed? 

 the qualification fits well with our HEI’s strategic plans, priorities & USPs … 

 there are senior managers who champion this particular study programme … 

 we are confident that the learning resources & facilities will be available … 

 market research has shown us the scale and nature of student demand … 

 sustainability (for HEI) & affordability (for students) are in business plan … 

 the collateral impact of the degree is positive and appreciated … 

 A risk assessment has been done: all is well! 

 

 
2. Societies 

How would key ‘external’ stakeholders – current & potential employers, 

professional associations, public bodies, government agencies, 

international organisations, media – be persuaded that this degree was 

vital to the public interest? 

 They have been involved and listened to throughout the planning processes … 

 employability & enterprise are embedded in the curriculum and assessments --- 
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career planning, placements, internships, business planning … 

 work-based learning activities are available for part-time students … 

 the study programme sees higher education as local and global … 

 the achievements of students will be showcased in the media … 

 our Key Performance Indicators (KPIs) will be informed by external views of what 

these should be … 

 high ‘value for money’ can be shown 

 external stakeholders are involved in many aspects of the degree … 

 professional associations will recognise the awards … 

 national/international benchmarks have been applied … 

 the programme makes good use of technology and emphasises digital literacy … 

 

3. The programme/teaching team 

Does the programme/teaching team work together? 

 there is a shared vision about the kind of Community of Practice (micro-culture) that 

the team wants to build for and with our degree students … 

 the study programme is progressive, and more than the sum of its parts (modules) … 

 the teachers, administrators and supporters of learning all work as a team … 

 individuals understand their distinctive roles and responsibilities … 

 similar programmes elsewhere have been studied and advice has been welcomed 

from others … 

 Any training and support needs have been identified and addressed … 

 the success of the study programme will be professionally important to the team … 

 the study programme is supported by extra-curricula events/activities … 

 

4. Prospective Students 

What is known about them? 

 the details of the demographics, the nature of demand … 

 their needs, knowledge & abilities, backgrounds & experiences, expectations, 

passions & interests … 

 their preparedness for postgraduate study, learning styles, language abilities … 

 their personal, academic & career aspirations … 

 

Have they been involved in discussions about the design of the programme? 

 patterns, place, pace, topics, modes of study and assessment … 

 role of technology-supported learning (distance, online, intensive) … 

 internships, placements, work-based learning assessments … 

 

Some articles which may be useful to read 

 

Collecting and using student feedback on quality and standards of learning and teaching in HE 

- A report to HEFCE by the Centre for Higher Education Research and Information (Open 

University), NOP Research Group and SQW Ltd, 2003. http://oro.open.ac.uk/11876/4/ 

http://oro.open.ac.uk/11876/4/
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Chenicheri Sid Nair Patricie Mertova, (2009), “Conducting a graduate employer survey: a 

Monash University experience", Quality Assurance in Education, Vol. 17 Iss 2 pp. 191 - 203 

http://www.emeraldinsight.com/doi/pdfplus/10.1108/09684880910951390 

 

8.3 Writing the self-evaluation report 
 

The self-evaluation team drafts a document to accompany the proposed Study programme 

Handbook/Study programme Document which addresses each of the criteria for aligning a study 

programme identified in section 8.1.  

 

The self-evaluation report is considered to be the main vehicle for the unit to convey 

information about the alignment of the study programme with the NQF. But equally, and 

perhaps even more importantly, it serves as a critical reflection of the study programme in 

terms of its management procedures and the manner it handles in using learning outcomes 

as a central value in the strategic development of the curriculum. Therefore, the self- 

evaluation report should not be only descriptive, but needs to be evaluative and synthetic, 

that is, it should evaluate strengths and weaknesses in introducing learning outcomes. In 

addition, the analysis should take into account the recent introduction of the new curriculum 

based on learning outcomes and the NQF, but it also has to anticipate future developments. 

 

With regard to each criterion for aligning a study programme, the study programme 

team, i.e. the self-evaluation team typically should conduct a SWOT analysis, identifying 

Strengths, Weaknesses, Opportunities and Threats. This should lead to action plans for 

improvement, and a revised study programme according to the improvements identified. 

Specifically it would be good to include: 

 

 The most important strengths of the study programme 

 The most relevant opportunities for improvement and the corresponding remedies 

 A brief outline of the fundamental policy options of the study programme as a 

continuation of ongoing developments in aligning to the NQF. 

 

At the end of the report conclusions should be presented. The report should then be sent to 

the external experts via the HEIs internal quality management mechanisms. 

http://www.emeraldinsight.com/doi/pdfplus/10.1108/09684880910951390
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8.4 External 
Peer 
Review 

 

An external 

peer review 

can happen 

twice, or a 

modified 

version can 

happen. 

Firstly the 

HEI may wish 

to establish a 

peer review 

panel to 

evaluate its 

programmes 

according to 

its and any 

national 

criteria. On 

completion 

of this 

internal 

process, and 

the 

implementation of any improvements which 

arise, the HEI may submit the study programme 

for external evaluation by an External Quality 

Assurance Agency. 

 

Peer review is a process whereby following the 

collection of relevant information by internal 

academic and support staff, and its analysis, 

under the criteria for aligning a study 

programme (as identified in section 8.2.2), 

leading to the preparation of a written report with 

the associated Study programme 

Handbook/Study programme Document, i.e. the 

self- evaluation, a subsequent external evaluation 

is carried out by a team of external experts, 

academic peers, representatives of the work field 

and student representatives. It usually requires a 

number of distinct stages: 

 

a) the appointment of peer reviewers and 

assignation of roles 

b) the analysis of the self-study 

report and evidence obtained 

during a site visit according to 

the criteria for aligning a study 

programme (peer reviewers 

should be trained on the criteria) 

c) the conduct of a site visit 

d) the preparation of a formal initial 

report with recommendations 

e) the consideration of a HEI’s 

response to the formal report 

f) the preparation of a final report 

and final recommendations for 

submission to the decision-

making body 

and 

g) perhaps a subsequent follow-up 

(12 months) by the same peer 

review panel or by the entity 

which appointed the peer review 

panel 

 

A HEI (or external agency) has written 

guidelines for the all of these steps, or any 

other elements in the process which may be 

relevant to its context. The HEI (or external 

agency) must also have explicit statements 

on the authority of and decisions available to 

panels. It should be clear exactly what the 

panel is being asked to do, to whom it is 

accountable and what are its precise 

functions. 

 

8.5 The Report of the External Panel 
A formal written report, including a 
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recommendat

ion on 

whether to 

approve or 

further revise 

a study 

programme, 

and capturing 

elements of 

good practice 

or 

suggestions 

for further 

improvement 

is prepared. 

Typically this 

is prepared by 

a nominated 

secretary, 

though some 

models 

involve each 

member of 

the panel 

preparing a 

particular 

section and 

the HEI or Agency collating and generating a 

comprehensive report. 

 

The report should be clear, explicitly address the 

evaluation criteria for aligning a study programme, 

and cite relevant evidence for conclusions and 

judgements. It should refer to the various sources of 

relevant information such as: 

 

 The Self-evaluation Report and any 

appendices 

 Minutes from interviews and internal 

discussions 

 The panel’s judgements 

 
Normally a report is revised several times, taking 

into account panel members’ remarks, prior to a 

final version being sent to the HEI or agency. 

 
 

8.6 The HEI Responding to a Report 
When a HEI or the study programme team (self-

evaluation team) receives a formal report from a 

peer review panel, they should consider the detail 

in an open and considered manner. In addition to 

providing the panel with information on any 

incidental factual inaccuracies, a formal response 

from the provider (a HEI) of the study 

programme, including a revised study 

programme document addressing 

suggestions made by the peer reviewers 

should be developed. 

 
 

8.7 Making Decisions Based on a 
Report 

In this process it is important that all parties 

are clear on the nature of the 

recommendations made, and the 

responsibilities of the HEI and study 

programme team in responding to them. It 

should be clear where formal lines of 

authority and decision lie, and what the local 

or national regulatory contexts are. For 

example, can a study programme team reject 

the advice of an evaluation panel, or who is 

the actual decision-maker in respect of 

validating a study programme? 

 

 

8.8 Final Report, Publishing 
Findings, Providing Public 
Information 

When the HEI has prepare a formal response 

to the evaluation panel’s report, that 



ALIGN guidelines (from page 30) – STEPS in the alignment process, design, redesign and SER process 

                                                                                                                                                                Page 17 of 18 

response 

including a 

revised study 

programme is 

normally sent 

to the 

evaluation 

panel to see if 

it addresses 

the matters 

raised in the 

evaluation 

panel’s 

report. Where 

the evaluation 

panel is 

satisfied that 

the revised 

study 

programme 

meets the 

validation 

criteria, the 

evaluation 

panel 

makes a 

final 

decision (or recommendation to the decision-

maker) whether to validate the study 

programme or not. 

 

The evaluation panel’s report, the HEI’s 

response and the evaluation panel’s final 

decision/recommendation are typically 

published on the HEI’s website and also that of 

any relevant agency. The duration of the 

approval proposed (where relevant) should be 

published along with any monitoring or follow-

up mechanism. 

 

9 Conclusion 

 

Within the ALIGN project, the aim of «Alignment» 

has been to support selected universities in the 

development of their academic programmes and 

quality assurance procedures so that these can be 

seen to meet European and national standards 

(European and National Qualifications 

Frameworks: EQF and NQF). This means that 

academic programmes are designed, delivered 

and developed within a university in ways that 

conform to the European and national 

frameworks, and that each university has clear 

and effective quality assurance systems to ensure 

that the design, approval, monitoring, 

support and development of its academic 

programmes complies with national and 

European requirements.  

 

The key elements of Alignment (based upon 

the use of appropriate qualifications for 

awards at various levels, student-centred 

education, learning outcomes, credit 

accumulation and mobility, institutional 

responsibilities for quality assurance, etc.) are 

relatively straightforward.  

 

However, the processes of Alignment are 

often challenging for any university; 

involving both technical changes (as the use 

of common nomenclature for awards) 

conceptual changes (as in understanding 

student- centred learning) and cultural 

changes (as in the developing a university 

community in which everyone has a role and 

responsibility for maintaining and improving 

the quality of courses). Even so, as Alignment 

is achieved it brings many benefits.  

 

It is hoped that this Guideline can serve as a 

reference guide for HEIs and EQAs in 
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developing 

their own 

suites of tools 

to support 

them in the 

processes of 

approving and 

aligning 

learning 

outcomes 

with a 

qualifications 

framework. 

 


